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Abstract. The contemporary generation of students needs to acquire compe‐
tences that help them to exercise judgment and solve problems aiming to face
current economic and technological challenges. On the basis of this under‐
standing, competence-based education with its teaching and learning
approaches has received a good deal of attention and support in recent years.
In this sense, the correct design of curriculums represents one of the main
means for the gradual and systematic formation of these competences. Despite
this fact, in Ecuador there is not a knowledge management model for compe‐
tence-based curricular design at university education level. Hence, in this
work, we propose a knowledge-based model for the design of competencebased curriculums that allow professionals to use teaching and learning strat‐
egies that facilitate the development and demonstration of competence, thus
contributing to the academic formation of high-level professionals in Ecua‐
dorian universities. All aforementioned will be possible thanks to the imple‐
mentation of a Cloud-based platform that combines current technologies such
as social networks, data mining, and ontologies in order to provide
Ecuadorian professionals with the means for the design of competence-based
curriculums.
Keywords: Knowledge management · Ontologies · Curricular design ·
Education · Competences
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Introduction

The contemporary generation of students needs to acquire competences that help them
to exercise judgment and solve problems aiming to face current economic and techno‐
logical challenges. A competence refers to those characteristics – knowledge, skills,
mindsets, thought patterns, and the like – that when used whether singularly or in various
combinations, result in successful performance [1]. Competence-based education with
its teaching and learning approaches has received a good deal of attention and support
in recent years [2]. In this sense, higher education institutions have focused on the
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development of individual competences through the understanding of how people learn
and how teachers can facilitate learning, and more importantly, how to apply that
knowledge to the learning environment. In summary, competence-based education
requires that teachers as experts deﬁne the necessary competences to become a fully
qualiﬁed professional. With this in mind, correct curriculum design represents one of
the main means for the gradual and systematic formation of these competences. Also,
it is necessary to highlight that both the curriculum, as well as the knowledge generated
from the curricular design process, should be disseminated among universities.
Nowadays, the Council of Accreditation, Assessment and Quality Assurance in
Higher Education (CEAACES) is the responsible for evaluating the academic quality
of higher education institutions in Ecuador. This council has awarded the highest cate‐
gory to universities that feature competence-based curriculum designs for each of the
degrees that they oﬀer. Despite this fact, at university education level there is no knowl‐
edge management model for competence-based curricular design. Hence, in this work,
we propose a knowledge-based model for the design of competence-based curriculums
that allows professionals to use teaching and learning strategies that facilitate the devel‐
opment and demonstration of competence [3], thus contributing to the academic forma‐
tion of high-level professionals in Ecuadorian universities.
Our approach takes into account two main knowledge streams, the competencebased curricular design and the research lines acting as a transverse axis. On the one
hand, our approach is focused on competences due to the fact that they are part of the
integral education [4], and thereby it will be covering the fourth objective (Strengthen
the capacities and potentialities of citizenship) of the National Plan for Good Living [5].
In addition, the research lines will allow the articulation of the curricular content,
because all courses will be interrelated, which in turn allows the establishment of a
permanent, purposive and proactive dialogue between teachers of the diﬀerent courses
[6]. All aforementioned will be possible thanks to the implementation of a Cloud-based
platform that combines current technologies such as social networks, data mining, and
ontologies in order to provide Ecuadorian professionals with the means for the design
of competence-based curriculums.
In summary, the model proposed aims to facilitate the management of knowledge
derived from the competence-based curriculum design process, thus allowing profes‐
sionals to decide what the most appropriate content for a specific degree is, as well
as to explain, evaluate, and share such content in order to plan future content.
The remainder of this paper is structured as follows. Section 2 presents a review of
the literature concerning curricular design. Section 3 describes both the methodology
followed for designing the model for curricular design and the model as such. The tech‐
nological architecture that supports the knowledge-based model for curricular design,
its components and interrelationships are described in Sect. 4. Finally, conclusions and
future work are presented.
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Related Works

In the last years there have emerged several approaches that aim to improve the compe‐
tences of university students. A clear example of these eﬀorts is presented in [7], where
the authors extensively report on the present-day curricular scope and sequence, genrebased pedagogies, and associated assessment practices that were developed and imple‐
mented in a four-year undergraduate German program. The authors emphasized the
decisions that were made while also demonstrating the outcomes of these decisions in
the form of practicable educational eﬀorts and products. Another example is found in
[8]. Here the authors presented a methodological guide for design and application of
curricular strategies in Medical sciences. The researchers performed a review of curric‐
ular, methodological and normative documents of diﬀerent degrees. Also, they
conducted analysis and discussion sessions with groups of experts (curricular design
consultants, methodological consultants, and teachers). In [9] the authors presented a
framework focused on the alignment of interdisciplinary learning objectives. This
framework will be useful for both curricular designers and education researchers to
understand how integrated science curricula can be designed to support interdisciplinary
learning objectives. Alternatively, in [10] the authors present an analysis of the methods
to include competences in the professional proﬁle. Furthermore, the authors concluded
that it is very important to assume the competence based approach as well as the training
of designers and the executors of the process. In [11] a project spine for software engi‐
neering curricular design is presented. This project addresses the technologically chal‐
lenging, rapidly evolving discipline that represents the software engineering education,
where engineers not only design but also construct the technology. Therefore, this
project focuses on vertical integration of project experiences in undergraduate software
engineering degree programs or course consequences. In [12] the authors discuss about
a three-year experience implementing an evolving curricular design, which is focused
on exploring how students valued diﬀerent instructional methods. As conclusions, the
authors establish that educational change is best viewed through a longer term lens,
acknowledging the necessity for teachers to grow experience in implementing new
methods in the context of their institution. Finally, in [13] the researchers present an
engineering program whose main goal is to expand the engineering educational alter‐
natives in the Maine Mid-Coast region, while at the same time implementing advances
in engineering pedagogy with the aim of achieving a high level of curriculum integration.
Furthermore, the authors expect that these measures enhance the learning experience.
The above-presented works have made a signiﬁcant contribution to improving the
competences of university students through the establishment of approaches focused on
curriculum design and generation at diﬀerent areas such as medicine and software engi‐
neering. Despite their contributions, these works do not address all issues that our
approach aims to solve. More speciﬁcally, our approach puts the intellectual capital as
the center stage of the model proposed. This decision is based on a detailed analysis of
current state of the Ecuadorian university environment which is described in Sect. 3.
Furthermore, our approach puts special attention on creating an environment that allows
teachers, coordinators, and curricular design experts, among other professionals, to share
knowledge and experiences that allow them to design the correct curriculum based on
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the competences and needs of the students of the diﬀerent degrees oﬀered by the Ecua‐
dorian universities. This environment will be based on an architecture that integrates
current technologies such as social networks, data mining, and ontologies. This archi‐
tecture is described in Sect. 4.

3

Knowledge-Based Model for Curricular Design

The design of the knowledge-based model for competence-based curricular design was
performed following the model proposed in [14]. This model is composed by four
phases:
1. Diagnosis. Aiming to develop a successful strategy, it was necessary to know what
the current state of the organization is. Therefore, an analysis based on the strategic
position of the organization was performed. This analysis aimed to determine the
corporative resources that express the organization’s knowledge and its use in the
proposal of projects oriented to the organization’s knowledge representation, its
exploitation, as well as its use in the qualitative improvement of the organization.
2. Design. The main goal of this phase is the establishment of a logic and technique
base on which the diﬀerent projects will be developed. They are oriented to the
knowledge management. Among the activities performed in this phase we ﬁnd: the
development of a knowledge strategy that allows the organization to change from
its current state to the desired state; in order to carry out the aforementioned task,
the Nonaka Takeuchi [15] model was used. This model enables managing the
dynamic aspects of organizational knowledge. The central theme of this model is
that organizational knowledge is created through a continuous dialogue between
tacit and explicit knowledge.
3. Implementation. This phase aims to perform the implementation of the project as
well as to establish the basic guidelines. This phase includes activities such as the
implementation of the developed plans, and a periodic review of the strategies
through the goals and plans associated with them.
4. Evaluation. The goal of this phase consists of the evaluation of the project imple‐
mentation results, validating the knowledge strategy and providing feedback of the
diagnosis process in order to generate a new knowledge management cycle.
As a result of this phase, we identiﬁed, selected and measured the tangible and
intangible assets within universities’ degrees. The accomplishment of this task was
based on the Intelect model [16], which aims to provide relevant information that
supports the decision-making process, as well as to provide information concerning the
value of the company. This model groups intangible assets according to their nature:
human capital, structural capital and relational capital. Each asset must be measured and
managed through a dimension that integrates future and present as a dynamic and
evolving perspective of the concept [17]. Additionally, it provides a general view of the
organizational capacity for the generation of sustainable results, continuous improve‐
ment, and long-term growth. The Intelect model obtained for this work is shown in
Table 1.
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Table 1. Intelect model for the establishment of a knowledge-based model for curricular design
Present
Human capital
Staﬀ: teachers, coordinators, secretaries,
curricular design experts, researchers.
Human competences: own degree, Information
and communications technology (ICT),
pedagogy, research, educational quality,
teamwork.
Leadership: degree coordinator, planning
coordinator.
Teamwork: Interdisciplinary working groups.
Structural capital
Organizational culture: Regulations and
internal and external policies of higher
education institutions.
Business philosophy: Vision and mission of the
degree.
Organizational structure: Organization chart
of higher education institutions.
Design processes: training processes,
curricular organization, learning planning.
Knowledge capture processes: Information
management.
Dissemination and communication
mechanisms: Organizational
communication, Collaborative Social
Network.
Information Technology. Technological
architecture that supports the model.
Relational capital
Strategic alliances: University networks, InterInstitutional Agreements

Future
Improved skills: Updating of knowledge
associated with the curriculum design
process, updating of communication tools,
new ways of knowledge acquisition

Innovation processes: Educational innovation
of the curricular design.

Capacity improvement: Providing the bases for
higher education institutions, teacher’s
training on pedagogical innovation,
adaptive curriculum.

As we can see in Table 1, human capital assets refer to the diﬀerent knowledge and
skills that university staﬀ has. These assets represent the basis for the generation of
intellectual capital. Also, they will allow the development of a model for competencebased curricular design. Concerning structural capital assets, we have identiﬁed the
knowledge that the organization, in this case the university, is able to systematize and
internalize and that at the beginning can be latent in the staﬀ. It is worth noting that a
solid structural capital improves the knowledge ﬂow across organization thus improving
its eﬀectiveness. Finally, relational capital refers to the value perceived by the university
concerning the relations that it has with diﬀerent social agents. These assets are directly
linked to the university’s ability to integrate into its socioeconomic environment and
develop collaborative networks.
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Once the current state of the universities has been analyzed, in addition to estab‐
lishing a general view of its capacity for the generation of sustainable results, continuous
improvement, and long-term growth, we establish the knowledge-based model for
competence-based curricular design. For this purpose, we took into account the curric‐
ular-design process proposed by Tobón [4], as well as the Tuning project [18]. According
to the Tobón’s process, the competences are complex performance processes that allow
addressing problems through suitability and ethical commitment. This fact demands
curricular transformation processes as well as a learning plan based on problem-solving
activities and workshops. With regards to the Tuning project, it is an independent project,
promoted and coordinated by universities in many diﬀerent countries in both Latin
America and Europe. This project puts the competences at the central stage in the process
of curriculum reform and modernization. It is worth noting that competences established
by the Tuning project are taken into account by the CEAACES in order to evaluate the
diﬀerent degrees oﬀered by higher education institutions in Ecuador. Therefore, the
present model focuses on the courses of action of the Tuning project. Figure 1 presents
a general view of the proposed model for competence-based curricular design.

Fig. 1. Model for competence-based curricular design.

As we can see in Fig. 1, our approach puts the intellectual capital at the central stage
of the model proposed. The intellectual capital refers to the collective knowledge
(whether or not documented) of the individuals in an organization, in this case, of the
diﬀerent kind of people involved in the curricular design process such as teachers, coor‐
dinators, secretaries, curricular design experts, researchers. At ﬁrst instance, structural
capital assets such as processes of learning planning, training, and curricular organiza‐
tion, work around the intellectual capital. These assets will allow identifying and plan‐
ning learning activities that help students achieve the course goals and objectives of each
degree’s curriculum. Furthermore, they will allow selecting curriculum elements from

20

V. Vergara et al.

the subject, the current social life and the student’s experience, then designing the
selected curriculum elements appropriately so that they can form the curriculum struc‐
ture and type. At second instance, the intellectual capital is surrounded by knowledge
management processes such as management activities, knowledge dissemination and
organizational communication. These processes will allow communicating results to
potential users as well as to gauge their eﬀectiveness on outcomes such as knowledge
acquisition, changes in attitudes and changes in practice [19]. Finally, the model
described above will be supported by an architecture that combines current technologies
such as social networks, data mining, cloud computing and ontologies in order to provide
professionals with the means for generating competence-based curriculums. This archi‐
tecture is described in the next section.

4

Technological Architecture

As it was mentioned in the previous section, the knowledge-based model for curricular
design presented in this work needs a technological architecture that allows it to accom‐
plish the established goals. One of the most outstanding goals is the establishment of a
collaborative environment that allows professionals (curricular design consultants,
methodological consultants, researchers, and teachers, among others) to pay special
attention to the students’ learning needs and patterns, and to identify the expected
competences (knowledge, skills, professional’s behaviors), creating a supportive envi‐
ronment for learning. With this in mind, we propose a cloud-based architecture that
supports the model presented in this work. Figure 2 presents a general view of such
architecture.

Fig. 2. Technological architecture that supports the model for curricular design

Knowledge-Based Model for Curricular Design

21

The architecture proposed in this work is based on a cloud computing approach
which oﬀers advantages such as simpliﬁed software installation and maintenance and
centralized control over versioning. Moreover, end-users can access the service
“anytime, anywhere”, share data and collaborate more easily, keeping the data safely in
the infrastructure [20]. Also, this approach has been successfully applied in works such
as [21, 22, 23]. As we can see in Fig. 2, the architecture is composed of three layers
namely: presentation layer, knowledge management layer and data layer. These layers
are described in detail in the next sections.
4.1 Presentation Layer
This layer is composed of the business model and management techniques modules. On
the one hand, the business model module refers to the activities related to knowledge
generation, curricular design and content searching. Therefore, these processes aim to
follow the plan implemented by our model to generate knowledge concerning curricular
design, and make proﬁt from the knowledge generated i.e., designing the correct curric‐
ulum based on the competences that the students must have according to their degree.
On the other hand, the management techniques module deals with internal communi‐
cation processes as well as shared online services. The main goal of this module is to
deliver an internal communication framework that supports the internal communication
plans, as well as to ensure the correct communication among all professionals, thus
allowing them to manage and share knowledge that promote competence-based learning
in higher education.
4.2 Knowledge Management Layer
This platform focuses on the management of knowledge in curricular design along with
examples of a curriculum plan and sample modules. It is necessary to have clear evidence
of the curricular design process in order to demonstrate the correct performance of the
model. Therefore, the present module aims to consciously and comprehensively gather,
organize, share, and analyze the knowledge generated in terms of resources, documents,
and people skills. In this sense, this layer is composed of four modules: curricular content
management, knowledge and learning management, social network mining, and user
proﬁles management. These modules are described below.
Curricular Content Management. Curricular content represents a main level of
education quality. Therefore, this module deals with the management of all information
that describes the activities concerning the knowledge, skills, and attitudes imparted in
learning subjects, cross-cutting approaches, and extracurricular activities. The correct
management of this knowledge plays a key role on the general performance of the model
proposed due to the role of every professional involved in the curricular design process.
These professionals will be able to see what is intended and required in terms of curric‐
ulum provisions and learning results.
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Knowledge and Learning Management. This module deals with the fact that just as
human beings are unable to draw on the full potential of their brains, organizations are
generally not able to fully utilize the knowledge that they possess [24]. Therefore, this
module aims to allow professionals to acquire and create potentially useful knowledge
and make it available to all users of the platform, thus allowing to achieve the maximum
eﬀective usage in order to positively inﬂuence the design of competence-based curric‐
ulums.
Social Network Mining. There is a constant increase in the number of people who
consider the Internet as a powerful means of communication. In this sense, the social
media mining approach has emerged as the process of representing, analyzing, and
extracting actionable patterns from social media data [25]. Nowadays, there are lots of
tools that allow to obtain and combine information from multiple sources such as social
networks [26, 27]. On the basis of this understanding, this module will allow profes‐
sionals to obtain information from academic groups established on social networks such
as Facebook. These groups will be analyzed by means of data mining techniques in order
to identify and obtain the information concerning competence-based learning in higher
education.
User’s Proﬁle Management. As mentioned throughout this document, the compe‐
tence-based curricular design demands the support of a multi-disciplinary team of
professionals such as teachers, a curriculum design committee, and curriculum design
experts, among others. Therefore, this architecture provides a module focused on the
management of the proﬁles of all kind of users involved in the curricular design process.
Hence, this module is directed, at a ﬁrst instance, to teachers who are now teaching or
who have not had experience in competence-based teaching and learning strategies;
learners which must be engaged and active in all aspects of acquiring the knowledge,
skills and professional behaviors needed to demonstrate practice in a speciﬁc discipline;
as well as to a curriculum design committee composed of representatives of various
university stakeholders responsible for the design process, thus providing experience to
the other professionals involved.
4.3 Ontology-Based Data Layer
The amount of information available on the Web, intranets or databases has been
steadily increased. This fact is present in this work because the curricular design
process generates a lot of information from internal sources as well as social
networks. Most of this information contained in this kind of sources is designed to
be read by humans, and not to be meaningfully manipulated by machines. In this
sense, the semantic Web has emerged as an extension of the current web, where
information has well-defined meaning which is understandable not only by humans,
but also by computers [28]. One of the most important components of the Semantic
Web are the ontologies which are viewed as a formal and explicit specification of a
shared conceptualization [29]. Also, it should be mentioned that ontology-based
knowledge bases has significantly grown and are being applied to different domains

Knowledge-Based Model for Curricular Design

23

such as information retrieval [30] and opinion mining [31]. On the basis of this
understanding, we find the present uses of the ontology proposed in [32] in order to
represent the concepts, relationships and instances of the presentation and knowl‐
edge management layer. This layer will allow integrating semantic mechanisms that
support the decision-making process performed by professionals during the selection
of educational content and the design of the appropriate curriculum according to the
needs of the Ecuadorian university students. In summary, the ontology model used
in this layer will guide the integration and dissemination of all knowledge generated
from the model for curricular design proposed in this work.

5

Conclusions and Future Research

Nowadays, the Ecuadorian higher education institutions are being evaluated by an
academic and government organization known as CEAACES. This council has awarded
the highest category to universities that feature competence-based curriculum designs
for each of the degrees that they oﬀer. Therefore, in this work, we presented our research
eﬀort to provide a model for curricular design that allows professionals from diﬀerent
universities to select the content needed for students to acquire the knowledge, skills
and professional behavior so that they can demonstrate practice in a speciﬁc discipline.
Also, this model is based on the learning through competences approach, on the seven‐
teen competences of the Tuning project oriented to measure the learning results, as well
as on the ones stipulated by the CEAACES in its guide for the creation and accreditation
of professional degrees.
As future work, we plan to implement the model for curricular design as well as
the architecture presented in this work at the Agrarian University of Ecuador. Further‐
more, we need to define measures for impact, and determine how this model fits with
the established pattern for curricular design in engineering programs of Ecuadorian
universities. Therefore, we plan to use quantitative and qualitative data. On the one
hand, quantitative data refer to program size, institution type, college and student
background. On the other hand, qualitative data can be collected through surveys and
interviews of all professionals involved in the curricular design process. All afore‐
mentioned information can be collected via the technological architecture proposed
in this work.
Concerning the implementation process, it must be emphasized that teaching and
learning processes in whatever type of curriculum require common goals, shared respon‐
sibility and accountability between teachers and students, and supportive environments
to maximize success. Therefore, the success of this work will require the provision of a
sense of shared purpose and concrete support of change in addition to the development
of policies that support the use of this model among the Ecuadorian higher education
institutions.

24

V. Vergara et al.

References
1. Dubois, D., Shadden, M., Kaufman, R., Brethower, D.: The competence casebook: twelve
studies in competence-based performance improvement. Perform. Improv. 39(1), 37–40
(2000). doi:10.1002/pﬁ.4140390113
2. Albanese, M.A., Mejicano, G., Mullan, P., Kokotailo, P., Gruppen, L.: Deﬁning
characteristics of educational competences. Med. Educ. 42(3), 248–255 (2008). doi:10.1111/
j.1365-2923.2007.02996.x
3. Fullerton, J.T., Ghérissi, A., Johnson, P.G., Thompson, J.B.: Competence and competence:
core concepts for international midwifery practice. Int. J. Childbirth 1(1), 4–12 (2011). doi:
10.1891/215652811795481140
4. Tobón, S.: La formación basada en competencias en la educación superior: el enfoque
complejo, México Univ. Autónoma Guadalaj (2008)
5. Objetivo 4. Fortalecer las capacidades y potencialidades de la ciudadanía - Plan Nacional
2013–2017. http://www.buenvivir.gob.ec/objetivo-4.-fortalecer-las-capacidades-y-potencial
idades-de-la-ciudadania. Accessed 17 Jul 2016
6. Ramírez, U.F.: La investigación, eje transversal en la formación en trabajo social en
Colombia. Espac. Reg. Rev. Estud. Soc. 1(9), 13–27 (2012)
7. Byrnes, H., Maxim, H.H., Norris, J.M.: Realizing advanced foreign language writing
development in collegiate education: curricular design, pedagogy, Assessment. Mod. Lang.
J. 94, i-235 (2010)
8. Sierra Figueredo, S., Pernas Gómez, M., Sacasas, F., Cobelo, J.A.D, Manuel, J., Miralles
Aguilera, E., Torre Castro, G., González García, N., Cardona Monteagudo, M., Acosta
Hernández, Z.: Modelo metodológico para el diseño y aplicación de las estrategias
curriculares en Ciencias Médicas. Educ. Médica Super. 24(1), 33–41 (2010)
9. Gouvea, J.S., Sawtelle, V., Geller, B.D., Turpen, C.: A Framework for analyzing
interdisciplinary tasks: implications for student learning and curricular design. CBE-Life Sci.
Educ. 12(2), 187–205 (2013). doi:10.1187/cbe.12-08-0135
10. Ortiz García, M., Cires Reyes, E.: Diseño curricular por competencias. Aplicación al
macrocurrículo. EDUMECENTRO 4(1), 10–17 (2012)
11. Gary, K., Lindquist, T., Bansal, S., Ghazarian, A.: A project spine for software engineering
curricular design. In: 2013 26th International Conference on Software Engineering Education
and Training (CSEE T), pp. 299–303 (2013). doi:10.1109/CSEET.2013.6595265
12. Davidson, L.K.: A 3-year experience implementing blended TBL: active instructional
methods can shift student attitudes to learning. Med. Teach. 33(9), 750–753 (2011). doi:
10.3109/0142159X.2011.558948
13. Friess, W.A.: WIP; From General to Integrated; an Evolutionary Engineering Curriculum
Design Approach. World Engineering Education Forum, Cartagena (2013)
14. Soto Balbón M.A., Barrios Fernández, N.M.: Gestión del conocimiento. Parte II. Modelo de
gestión por procesos, Revista Cubana de los Profesionales de la Información y de la
Comunicación en Salud (2006). http://eprints.rclis.org/9217/. Accessed 17 Jul 2016
15. Nonaka, I.: A dynamic theory of organizational knowledge creation. Organ. Sci. 5(1), 14–37
(1994). doi:10.1287/orsc.5.1.14
16. Bueno, E., Azúa, S.: Medición del capital intelectual: modelo Intelect, Madr. Inst. Univ.
Euroforum Escorial (1998)
17. Lovera D., Dávila, D.F.L. Aplicación del modelo de gestión del conocimiento intelect a las
actividades de investigacion del IIGEOUNMSM. Rev. Inst. Investig. Fac. Ing. Geológica
Minera Metal. Geográﬁca, 9(17), 129–134 (2012)
18. Tuning Project. http://www.tuningal.org/en. Accessed 16 Jul 2016

Knowledge-Based Model for Curricular Design

25

19. Lafrenière, D., Menuz, V., Hurlimann, T., Godard, B.: Knowledge dissemination interventions.
SAGE Open 3(3), 2158244013498242 (2013). doi:10.1177/2158 244013498242
20. Armbrust, M., Fox, A., Griﬃth, R., Joseph, R.D., Katz, R.H., Konwinski, A., Lee, G.
Patterson, D.A., Rabkin, A., Stoica, I. et al.: Above the clouds: A berkeley view of cloud
computing (2009)
21. Colombo-Mendoza, L.O., Alor-Hernández, G., Rodríguez-González, A., Valencia-García,
R.: MobiCloUP!: a PaaS for cloud services-based mobile applications. Autom. Softw. Eng.
21(3), 391–437 (2014). doi:10.1007/s10515-014-0143-5
22. Xu, L., Huang, D., Tsai, W.T.: V-lab: a cloud-based virtual laboratory platform for hands-on
networking courses. In: Proceedings of the 17th ACM Annual Conference on Innovation and
Technology in Computer Science Education, New York, NY, USA, pp. 256–261 (2012). doi:
10.1145/2325296.2325357
23. Xu, L., Huang, D., Tsai, W.T.: Cloud-based virtual laboratory for network security education.
IEEE Trans. Educ. 57(3), 145–150 (2014). doi:10.1109/TE.2013.2282285
24. King, W.R (ed.): Knowledge Management and Organizational Learning, pp. 3–13. Springer,
New York (2009). doi:10.1007/978-1-4419-0011-1_1
25. Buettner, R.: Predicting user behavior in electronic markets based on personality-mining in
large online social networks. Electron. Mark., pp. 1–19, July 2016. doi:10.1007/s125
25-016-0228-z
26. Paredes-Valverde, M.A., Alor-Hernández, G., Rodríguez-González, A., Valencia-García, R.,
Jiménez-Domingo, E.: A systematic review of tools, languages, and methodologies for
mashup development. Softw. Pract. Exp. 45(3), 365–397 (2015). doi:10.1002/spe.2233
27. Russell, M.A.: Mining the Social Web: Data Mining Facebook, Twitter, LinkedIn, Google + ,
GitHub, and More. O’Reilly Media Inc, Sebastopol (2013)
28. Berners-Lee, T., Hendler, J., Lassila, O., et al.: The semantic web. Sci. Am. 284(5), 28–37
(2001)
29. Gruber, T.R.: Toward principles for the design of ontologies used for knowledge sharing?
Int. J. Hum.-Comput. Stud. 43(5–6), 907–928 (1995). doi:10.1006/ijhc.1995.1081
30. Paredes-Valverde, M.A., Rodríguez-García, M.A., Ruiz-Martínez, A., Valencia-García, R.,
Alor-Hernández, G.: ONLI: an ontology-based system for querying DBpedia using natural
language paradigm. Expert Syst. Appl. 42(12), 5163–5176 (2015). doi:10.1016/j.eswa.
2015.02.034
31. Salas-Zárate, M.P., Valencia-García, R., Ruiz-Martíne, A., Colomo-Palacios, R.: Featurebased opinion mining in ﬁnancial news: an ontology-driven approach, J. Inf. Sci., p.
165551516645528, May 2016. doi:10.1177/0165551516645528
32. Muñoz, A., Lopez, V., Lagos, K., Vásquez, M., Hidalgo, J., Vera, N.: Knowledge
management for virtual education through ontologies. In: Ciuciu, I., et al. (eds.) OTM 2015
Workshops. LNCS, vol. 9416, pp. 339–348. Springer, Heidelberg (2015). doi:10.10
07/978-3-319-26138-6_37

http://www.springer.com/978-3-319-48023-7

